
 

 

OFFICIAL 

Plymouth primary schools sharing remote learning self-evaluations 

In all schools who shared details of their provision school leaders presented a clear vision 

and strategic awareness of remote education. Knowing and understanding the needs of their 

school communities well, they have worked with their teams to put in place arrangements 

that show awareness of any issues or barriers related to effective delivery, ways to 

overcome these, and at the same time ensuring the safety and wellbeing of members of staff. 

Organisation is often scheduled to avoid excessive teacher workload, and to meet the needs 

of families’ schedules or IT capacity. Teachers and support staff often work on rotas, 

teaching in school and remotely at various times. Many school PSAs and Family Support 

workers have added to wraparound care for children. 

Schools have listened to parents and communicated remote learning arrangements on 

school websites, via newsletters and in one to one conversations. Governing bodies have 

also been kept well informed. School leaders are reflective: systems have been regularly 

reviewed and adapted to meet emerging issues or changing needs. In all schools who shared, 

the needs of children were put firmly at the centre of all remote learning plans. Care for 

children’s wellbeing has been a thread running through the work of the primary schools, 

together with a focus on ensuring children do not become isolated, supported by ideas such 

as whole school story times, Healthy Weeks, mufti days, competitions, celebration 

assemblies and ‘proud of you’ postcards home. 

The schools demonstrate good understanding of the remote learning context of pupils, and 

ensure provision is well matched to pupils’ needs, so that they remained positively engaged 

in learning. The schools continue to deliver the broad curriculum in a variety of ways, and 

teachers have quickly developed a repertoire of new teaching skills. Planning is often 

blended from online resources (i.e. Oak Academy, Renaissance Readers, White Rose maths, 

BBC online) and teachers’ own plans with a wide variety of materials in use. Teachers have 

used online apps to cover PE, peripatetic music tutors’ sessions, and art activities provided 

by The Box; schools have continued to access EAL language support online and have 

participated in a range of local and national fun activities and competitions. When teachers 

sensed that screen based learning fatigue was emerging, learning opportunities linked to 

practical activities have been provided. These include: cooking, exploring outdoors, virtual 

yoga, creative art and music clubs.  

Lessons are delivered in a variety of ways: live to some children in school whilst remotely to 

those at home, or pre-recorded and shared so that families could access learning at 

accessible times. Teachers in some schools lead whole class registrations and then allow 

children time to engage in group talk online, or varied learning tasks matched to their levels 

or learning styles, throughout the day. Pre-teaching and email/online chat has been used to 

inform formative teacher assessment, in addition to live/virtual lesson questioning, 

observation of mini-whiteboard work, and assessment of uploaded work. In some schools 

support staff have followed up lessons with particular children who have struggled in 

learning, whilst in other schools teachers have used afternoon sessions for individual or 

small group catch-up, booster, or wellbeing conversations with pupils. In all cases, schools 

are constantly reflecting, identifying gaps, developing practice and looking for ways to review 

impact of learning and track children’s progress; some schools planned cold task 
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assessment/moderation in core subjects at the end of term. All schools were making use of 

quizzes and online assessment tools/apps to keep track of attainment as much as possible. 

Schools have maintained a close watch on pupil engagement and have been swift to contact 

families where problems have arisen - always in a supportive way. All schools had used DfE 

funding wisely to support IT capacity, many providing Chrome books for pupils, and offering 

paper resources where families found this more manageable, and some providing resource 

packs each week full of everything needed for both written and practical learning tasks.  

School leaders have liaised with the EWO service and other external partners to support 

attendance either in school or via remote learning. Several schools have actively promoted 

high expectations of learning behaviour for those children learning at home, impacting 

positively on children’s ongoing independent learning skills. Schools have in many cases, 

supported parents in helping children learn at home, often extending their skills, and one 

school found that a virtual parents’ evening was particularly well liked by both parents and 

teachers, and may be something to continue in future. 

Overall children with SEND have been well supported and a number of schools have 

deployed SENCOs to plan bespoke learning for these children. Schools have continued to 

work closely with a range of external partners in monitoring provision and progress for 

SEND pupils.  

Across classes and subjects, headteachers and senior leaders often monitor standards of 

teaching, observing recorded or live lessons, reviewing children’s work and meeting with 

teachers regularly.  In these ways curriculums have been well shared and teachers’ capacity 

has increased; all the schools have ensured staff were suitably trained and supported in using 

IT and delivering remote learning to a good standard. 

Safeguarding is a prime consideration amongst all headteachers who shared their 

experiences, with a shared concern around hidden harm or neglect. In all the schools 

provision for ensuring not only online safety, but holistic care and safeguarding as much as 

possible is a priority. Children have been instructed in online safety and all devices made 

secure. Schools have continued to uphold safeguarding policy and practice.  Many schools 

took part in Wellbeing Week and many teachers have planned activities to encourage 

wellbeing such as story times, bedtime story reading, and family sharing activities.  

Overall, information from the sample of schools who shared details of their provision, 

shows that primary school children are well supported in remote learning by teachers who 

have adapted with great flexibility, creativity and effort to the children in their care.  

 

 


